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ED/WS/354
IN SEARCH QF LIFE-IONG EDUCATION

What did we expect of life when we were twenty? We wanted, first of all,
a 1life in the full sense and therefore one which not only brought us the satisfac-
tions of living but offered what it 1s net urusual to hope for in addition - the
opportunity to advance as far as possible along the path of knowledge, feeling
art and poetry. We expected much mora than this, however. We wanted a chence
to contribute to the making of a better world, better for us, better for ochers
and for menkind as a whole - how, indeed, could these aspiraticns be Separated,
seeing that 1t 1s neither desirable nor admissible s hor even realistic to create
a haven of peace and Joy for oneself when the rest of the world is dominated by
fear and tyranny? The events which followed were unfortunately to prove us
right. '

These were the 'thirties, end civilization was already at erisis point which
shows incidentally that the crisis we hear so much sbout today is not new.

We were in an extraordinary dilemma. On the one hand we were unable to
identify with a soeiety whose raiscns d'étre and values we could not accept; on
the other hand, an even worse alternative, the triumph of racialism and other
forms of irrationality, and a return to barbarism - had somehew to be avoided.
For this reason, we could not stand aloof from the great battles which were loom-
ing ahead. 1 i

Our recipe for improving the structures and conditions of individual and
soclal life was determinedly (and for many people exclusively) political. We
thought of situations and problems in terms of power and more specifically in
terms of the assumption of power. Since the obstacles lay in the structures and
institutions of an outdated society where disorder and privilege were rife , the
only solution we could ee was to change society.

At that age, one imagines that everything will come right if only one can
change the system and the institutlons and alter the nature of government: the
villains will be chased out ‘and the incompetent swept aside; good anrd honest
people will caome into their own, put an end to corruption and govern the res
publica conscientiously and with dedication. Justice will reign between individ-
uals and between groups by virtue of new laws and new social relationships.

Experience and reflection upon that experience were soon to lead us into
new paths of thought and action. None of us, indeed, doubted or could ever have
doulited the important and fundamental r8le of political mction. Political action
provides the power and the means to overcome the forces of resistance, and when
we look back at the most significant and valuable advances made by modern civiliza-~
tion, we are forced to admit that. they result, not from wisdom and reason, but -
-from the interplay of political interests and ambitions, demands and rebellions.

A certain mumber of us were rapldly induced to change course, however.
While they still recognized the crucial importance of the forces at work in ‘
political attitudes and. operations, they were obliged to take. other factors into
account in their perspective on the building of a better world. . That perspective
was now. one of education, and more especially adult education.

.. .. We can probebly. all sympathize with such-a-change of ‘outlook. - Political - -

- action requires simplificaticns. Tt avolds:the finer shades and does not. go in -

- for subtleties, - There are the..obJectives to be reached and according to what i
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those objectives are, so people take sidés, are friends or enemies, virtuous or
viliainous. Such a state of affalrs 1s perhaps necessary and 1n any case inev=
itable. There are many people, perhaps the maj)ority of mankind, who find this
compartmentalization qulte reassuring, but this was not the case with us. We
could not help being aware of the complexity of human nature, the many contradic~
tions, the mixture of reason and unreason, generosity and selfishness which goes
intn fhe make—up gf every indiv;dual whiehever side he is on. The inperatives

but they rea§pear ‘with all thEiP griginal farge as soon as thé Qppartunlty artsesi

It was perhaps because we had this kind of temperament, responsive both to
the differences and to the universality of the human condition, that we gradually
came to set ourselves objectives other than the objJectlves of the political
struggle. Iet us cal. 1t concern for the long term. However short a man's life
may be, 1t 1s composed of mumerous eplsodes ard passes tirough many stages. It
covers a certain’ length of time. We did. not believ: the ambition of a lifetime
could be reduced to the attainment of a marticular objective, however noble and
vast it might'be.

A final word about people's different temperaments, conceptions and autlgaks.

Some peaple concentrate their attention on the ecollective aspeats of the human
phenomenon. Their interest is monopolised by the masses, by the forces at work,
by structures and institutions, and it 1s these that they consider important.
The individual, in their view, tends to be absorbed into these vast patterns and
construects. Gther people, on the contrary, are conscious primarily of human
experience In its individual form. What interests them above all else is the
single, unique, irreplaceable life-story of an individual, the awakening of a
consciousness, the whole set of ways of thinking, feeling, and establishing
relatlionships with himself and with the world which are peculiar to the individual,
his own particular way of tackling and solving the problems he encounters both
outside and within himself vwhich 1s, and always will be, diffErent frem other
péaplefs ways.

In the final-analysis, there is a natural division of functions between the
approach which could be called sociological ard the approach whieh, for want of
a better term, might be called psychologlcal or philosophical. It is obvious
that nelther of these approaches 'is inferior to the other and that each makes
its own vital contributiocn to our knowledge of man. It is none the less true that
the second approach 18 in a very special sense the apprcaeh of the eduecator, if
one accepts that the aim of ‘aducation 1s to form the mind, the body and the
character, after all, where else do mind, body and Eharacter belong but within
the restricted and. yat limitless space ef a particular individual in the eantext
Qf his own being and heeaming?

. These egnsideratiaﬁs concerning diffarent eanseptians and interests wauld
not in themselves have sufficed to set our feet firmly on the path af educational
action, if they had not coincided with the conclusions to which we were driven by
the events of the times in which we were living, There have been quiet and peace-
ful perieds in man's history, at ‘least if we take the history of only certain
p&“tieular parta of the warld but far us nf the western warld sueh has n@t been
our lot.. = A : T '

. The:- tan years betweea 1535 and - l§45 will prabably be eauntedvas amnng thé
- most: eventful and significant in history. ' For that brief ‘sp: ]
o Wes at stake “the fate of ‘individuals and the collective fa
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peoples alike. Even good and evil - as rarely happens in hilstory - appeared
clearly identified, shafply defined and separated: on the one hand the negation
gf two thcusand years cf effarts to br;rﬂ mankinﬁ aut af slavery anﬂ idelatry, on

' triumph Qf the Beast the satgnie alliance between fally; Qantempt far man Eﬂd
Just for power. Suffige it here to say that the combination of struggles and
sacrifices, Qfganizatiangg might and technological innovation, and the fortunes
of war tipped the balancé at the end of these ten years in.favaur of what one
mast call Good when one thinks of what the fate and future of the world would
have been had the other side won. In the first flush of victory and, in our case,
of liberation, 1t seemed to many of our companions that the time had come to
exploit to the full a situation which looked favourable for them to assume power,
and that the major objective; which was to transform the institutions and
structures, should take precedence over -any other. The means by which contrel
was to be seiaed were to depend on the kind of resistance encountered. Violence .
and dictatorship were naturally not ruled out, even if they were not systemat-
ically sought. .

Why were we unable at the time to adopt this viewpoint? Today the reasons
seem to us fairly clear and strong, but at the time things di1d not seem so clear.
Rather we followed our instincts and we argued more from what we could not do
than from what we could (among other things, we ecould not bring aurselves ta )
share certaln enthuslasms, certain transparts of delight)

It did not appear obvious to us that the time was ripe for that radical
change of régime, however desirable it might have seemed. , "

-. In faect, despite a number of not inconsiderable reforms and aghieVeménts and
in. spite of" a steady inecrease in the national income which has benefited many = .
secticns of soclety, the powers of decislon are vested in an increasingly small
number. of persons who are less and less subject tn any chegks, whether 1t be 1in
finance, industry or politles. Far from. having advenced along the road of free-
dom and respansibility, our Pight to be consulted on everything which constitutes
the essence of public life seems cireumseribed. ) (

We had no idea.at that time of the course which our society wés to take
between then and now. . Others better equipped to read the future than ourselves .
-Ware perhaps able to faresaﬂ the Witharing -away of demceratic institutinns,ia
morals and caneeptiang.- Our "wisdom" at the. time was limited to thinking that
the revolution was not gaing to take.place straight away - not one of those eases
where one can derive much satisfaction fram having heen right.

From there, hawever, we arrived at - certain cgnelusians and chcices which
“were differént from those of the trade unions or political organizations, which
thaught that thE warkars and their allies had tg be kept in a state Ef eanstant

As 1s Well knﬂwn thg military spifit whatever its ﬂrigins, has a predam—
_inant teaﬂengy tawards simplification. It cannot abide discussion or subjegtiveb
interpretation. . It manifests itself. on the intellegtual level by orders and -
instructians- Nb latitude or flexibility 1s_allowed. exnept in the réstricted
field of tactica ‘and manseuvre. Tt 1s an affirmation of the spirit of dogmatism,

~with all thé shart-term advantages that’ 1t implies and all the long-term havoe -
1t wreaks, -Militants can-expect of- their -leaders: devatinn ard’ reaﬂiness %o take .
“deeisions, but can- seargely hape fgr aeeurate 1nfurmatiﬂn frum them as- ta situa— '

;a,tians -and- matives.if?
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For the personal reasons explained ebove, we found it difficult to enlist
under these colours; but, above all, we did not bellsve that this was the path
by which that better life upon which ocur expectations and hopes were centred could
be reached.

We attributed only a strictly qualified value to the merits of the military
spirit even 1f we could appreciate why it was necessary for the time being. When,
however, the military spirit persists after the circumstances which salled it
forth have ceased to obtain, it then loses all Justification and becomes a pos~-
itively adverse fuctor. It seemed to us that the leaders of the working class
movement, while acting in all good faith and for reasons which were often noble,
had not attempted to develop among the workers that free spirit of enquiry, that
questioning, original outlock which is the hallmark both of the secientifile
attitude towards reality and action and of an adult conception of thought and
existence. Inspired as they were by a mystical view of political action, their
aim was regimentation of thc masses, for which indoctrination is a natural pre-
requisite.

In these circumstances, what was left for us to do in our special position
as lutellectuals from, to some extent, bourgeois backgrounds? We had, as they.
say, thrown in our lot with the people but we did not share, for better for worse,
the condition of the working class, ond although we had enjoyed initial education-
al advantages, we were often lacking in human experience. The cheice was not an
easy one. We could always have kept quiet and toced the line, Joinlng and swell-
ing the ranks of those who, by their daily activity, though beset by the greatest
difficulties, deferd the workers! interesis ineh by inch. : :

Such 1is the call of service. It has its own grandeur and its own Justifica-
tion, even 1f i1t has to be paid for dearly by sacrifices which involve more then
Just time and energy and even if it means losing a part of one's soul. Although
it is certainly understandable why some have chose this path, it is not surprising
that there are some, too, who have had a rude awskening. :

We did not have the eourage to make this kind of sacrific=, nor did we think
that this was the way to make the best use of our particular kind of abllity and
experience. We were educators by profession; this meant that twenty yeers of
study, practice, meetings and contacts, reading and research had given us a
certain ability in instructing, communicating ideas and acquiring languages of
communication. Both by inclination and vocation, we had established and developed
a-constantly renswed dlalogue and exchange with very varied milieux, and the war
‘had given us, as it did so many intellectuals of our gersration, the opportunity
to live and work with people from social and working backgrounds very different
from our own. -With this preparation, we felt technically and morally ready to
make our contribution to a kind of education in which this expsrience of exchange
and ‘comminication among adults could be continued and deepened. When one has
experienced and practised this kind of work, one acquires a taste for it which
-lasts the rest of one's life.  But we had.also begun to feel that vhe work of
education among children and adolescents, howsver important and recessary, was
only a kind of preparation and only an imperfect prefiguration of the real process
of education, which only assumes its full meaning and scope when it takes place
among equals, 1.e. among people who have reached adulthood: “We felt that 'the -
overail future of education wag bound up with the establishment and functioning
of this 'new order in training and educati SO T s e L
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Circumstances favoured a venture of this kind: by a combination of the
necesslties and hazards of the struggle sgainst the oceupylng forces, a partic-
ularly large group of yocung men found themselves all together in the szouth-
eastern town where I was working at the time. They shared my outlock 1n varying
degrees. Their origins and their educational, soclel and cultural backgrounds
were very varied. There were fervent catholics and no less fervent commuanists,
engineers, techniclans, a few philosophers and a few literary people. There were
very few who had already been in a job and apart from their perticular experience

of command and organization, most ‘of them ware "absolute begirnmers".

- All in all, they were a mixture of exceptional maturity and zreat nalvety. It
was, 1n fact, a time for discovering the world and oneself, a time of birth and
rebirth which gave spirit, wings and imagination even to the least likely can-
didates for such an adventure and those most inelined by temperament to settle
down comfortably within the system.

I believe that the vocation which most of them felt deep down was not really
for education, but rather for technical matters and politins, as subsequent events
proved. My purpose here, however, is not to write a history for which this is
not the place. Suffice it to say that «iLove and beyond thelr differences of
background, Job, interests, and philosophical and political creed, what united
these young men was the fact that they had come into contact with zducation.

Most of thea had taken part in the Resistance. They had acquired there that
Resistanve spirit which left its indelible mark on all whom it touched. The word
Resistance of course covers a variety of factors, feelings and interests which
were sometimes in conflict. Thosé who had experienced 1t in all its fullness,

- however, had fourd in it two basic aspirations: towards innovation, and towards

human brotherhood. The taste for innovation was sroused by the impression that

" the world we had known was crumbling and that the traditional edifice of institu-

tions, structures, beliefs, myths and relationships no longer had any sure founda-

tion, not even in the minds and consciences of those who set themselves up as its

guardians and defenders. It was perhaps an illusion but certainly only a semi-
illusion: although 1t is true that no new world has arisen to uake its place,

the old world has ‘continued to deteriorate and to lose credibility. We have

- abundant evidence of this every day, particularly spectacular explosions occur
from time to time, erupting through the cracks in the system and showing that a

new spirit is everywhere prepering to energe.

There was something which was not a semi-illusion, however, and this, in
the words-of one of them was "the meeting of men". It is a long story:fraught
with significance and rich in episodes. To put'it briefly, these young men on
~ the threshold of their adult life had lived together for months on end. They
- had ‘experienced spells of intense action in. combat but also long weeks of inactiv-
ity and waiting. What happenad then is what often happens in a situation of .
this kind.. Individuals_lifted out of the rut. discover powers-and abilities in
themselves which routine or constraints had stifled and whose expression had been
inhibited or repressed. New quelities then emerge in people hitherto dulled by
thelr lives, temperaments assert themselves and vocatlions manifest themselves.

These ‘three elements in conbination - men vith meny and varied talents form-

ing a team, an exhilarating historical setting, and a series of specific requests
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Our task was to help to train trade union leaders and, in a more general way,

those destined to provide the leadership for the new structures of the socletly
born of the Resistance. Our work thus had a very proncunced functional slant.

It was imposed on us by circumstances and 1t also corresponded to a doectrine, a
doctrine we had all to a greater or lesser extent worked out for ourselves during
those recent years when we had had the tima to think and, to a certain extent,

to experiment. We had taken a close look at what had been previocusly achieved in
so-called popular culture in France a:d wer:z resolved to follow radleally different
paths. ,

It seemed to us that the weakness and consequently the tragility of most of
the activities which had aroused the entlhusiasm and energy of previous generations
was largely due to errors of theory. Our predecessors had remained prisoners of
a traditional conception of culture and were consequently doomed to fallure.

They thought of culture as a szelf-domaln comprising the sum total of knowledge
accumulated over the centuries ard the sum total of experiences and achlevements
in the various sectors of sclence, art and literature. As it was"a domain, one
could enter it or remain outside. Once one entered, one could occupy more or
less of its territory dependlng on chance, the type of education one had received,
one's tastes ard interests. Some specialized in histcry, others 1in gsography
others again in mathematies “in 1iterature eto.

If one adopts this gecgraphigai conception of culture, it 1s obvious that
there is great inequality of opportunity for leadling a "eultured" 1ife., There
are the cultural rich and the cultural poor, the privileged and the victims,. the
initlates and the uninitiatec; there are those who have had the benefit of a
thorough school and university education and who have learned the methodsz and
languages of cammunication, and those whose intellectual materials and tools are
limited. . :

One can understand why under these circumstances, the educators who devoted
themselves to the service of the people in successive generations had one major
obJective: to reduce inequality and open wide the doors and broaden the paths of
access to culture. They thus set themselves up as the distributors of an elaborate
and, to a greatcr or lesser extent, codified system of knowledge. It will not
be diffleult to guess the reasons: far, and the basis of, our critical attitude.
Whilst aaknawledging that their 1ntﬁnticn5 were hancurable and nable we eﬁuld

the ﬂature Qf knﬁwledge and eulture anﬁ the fallaey af presenting specific models
of eultural experience dating from a particular ‘historical period as 'culture
itself and in this particular case, 1mpasing patterns of life, péreeptian and
Eensibility elaborated over génsratiana by the bourgeolsie on other sections of
soclety. The latter either could not reecognize themselves in the . interpretations
given them and thus remained on the sidelines or, i? they happenéd to be allured
and tempted by certain aspects, cculd pick up nnthing more than the érumbs from
the great cultural feast. In a word, this attempt to introduce workers to '
eulture was flawed in its Jery canceptiﬂn and ‘Was’ daamed to failurc.

7 We were m@?ivated by quité 2 different epngepticn of eulture aﬂd cultural
life. We tried to ﬁut aut a E;;ori referenges~ta -a- ready—maQEL~cutuand—dried
eultura anﬂ were ean ; ) '

elsa
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expression. In other words, the ability to communicate, to stand up for oneself
and to partieipate in the ecommon strugzles becomes, according to this view, as
important as the ability to learn, whether to satigfy curiosity or to increase the
effectiveness of one's work or trade union or political activity. Thus we came
to attribute to being, in all its aspects and in all its many dimensions, the -
paramount importance 1t deserves and to set the aecquirement of culture in its
rightful place, which is the purely relative one of becoming meaningful only when
integrated into a living, fighting being and into a series of experiences of life,
each one individual and unique.

How far did we go in applying these principles? We did not, of course,
carry them to thelr eoneclusions. To establish a eoherent system of methods wculd
have needed much greater knowledge ani ability than we possessed. Nevertheless,
throughout our experiment at the centre, we attempted to be as "functional" as
possible. Rich in our team's many talénts and abilities, we carried ocut a study
on the current and speeifia needs of the workers we were gealing with. They, of
course, participated in this identification process. It was natural that they
wanted to be taught about business management and labour law. We added to this
a history of the working class movement which, as we know, is usually left out
of school syllabuses. Where we perhaps shawed most originality and imagination,
however, was 1in the fiéld of intellectual training. Thanks to teamwork in which
téchnicians engineers, ordinary workers, professional teachers and some philosophy
speaialists took part, we elaborated a method to which we gave the programmatie
name of "entrafnement mental" - mental training, in which one can immediately
spot the reference to other forms of training, whether sport or vocational. For
present purpases let us nerely say that this method tried to develop certain.
habits and reflexes of intellectual activity, starting out from an analysis of
the main mental operations involved in the various phases of mental activity and
deliberately lgnoring traditional divisions between the various subjects. Thus,
to take Jjust one example; and without going into detalls about the various parts
of the training, the operation of classifying was thus illustrated and taught with
the help of elements borrowed either from current speech cr the organizatlon of
work, or from the elassification of the sciences. The essential thing was, and _
still is wherever this method continues to be used, to demonstrate the place,
r6le and ilmportance of the "classification" aperatian in all walks of life, home
and private life as well as working and social life, and to provide, by a seri&s
of sultable exercises, the means and the tools bylwhich to ecarry 1t out. It was
thus an original combination of living logle and living rhetoric, -closely bound
and linked to the needs and circumstances of action. Needless to say, since:
this method will develgp the individual's powers of Judgemsnt and reflection and
since it is based on & philosophy of self-suffieiency, it has enemies as well as’
frienﬂs particularly in political eirsles ‘which, as they do not share this liking
for intellestual independence, have greater eonfidence in f@rmal aducatian and
its traditinns ‘ﬂd methads far the training af minds._'_ :

‘ Worker edu(;tion prcper was anly part af our team s aetivity, hgwevar., A
cultural centre was set up at the same time and this too, using different means
and by other kinds af activity, tried to meet the needs of a develaping eulture,
integrating the various elements eontributing to madern society, beginning with
" the work of men and the various attainments: of modérn art. To estal:lish a fruit-
ful dialagge between the various departments as well as between teaehers and
n "*7.e3ﬂtre was set up. An asseaiatian was formed to

+t5 of ' hieh adcp‘bed the name ef "Peuple




'w;du satisfaetian that prcgress has been mgde;
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they say, "went up to Paris". It has now been carrying on i%s activity from
Paris with varying degrees of success for a quarter of a century, alongside other
bodies concerned with popular culture but maintaining its criginality of approach
to problems and its inventiveness in the fields of theory and methods.

Over the years we issued a number of publicatlons which have lost ncthing of
their vigour and relevance, in particular the manifestn of Peuple et Culture and a
textbook on mental training The institutions we established were short-lived,
however. They could not s vive when the spirit of the Reslstance ran out, when
certain political ultimatums were delivered and when the team, except for a hard
core of militants who have settled in Paris and now work at natianal 1evel
dispersed to return to their own interests.

The bulk of what I have accomplished in adult education sincz that time, in
almost thirty years of practical experience and of thinking back on and farward
from that experience, I owe to that Peuple et Culture experiment which provided
each of us with a fund of ideas and lines of approach on whilch we are still
largely drawing. I was personally umable to adopt the political courses of action
chosed by my comrades in the Movement. I had to leave the team and subgeguently
began an irternational career which was interrupted only briefly for national
activities. During that time, Peuple et Culture lived on and fought on. One
could talk endlessly about *h= many and varied contributions made by this handful
of men not only to popular culture but to the development of the country's
intellectual 1ife. I% was within that cirele, for example, that the concepts of
cultural poliey and of the sociology of leisure, concepts so full of meaning and
prgmisé, came to maturity. Peuple et Culture has never ceased to play & pioneer-
ing réle and ta be in the f@refrcﬂt of the fight to create a culture for our
times.

All the same, we are ?arced to admit that we have not succeaded in our under-
taliing and that our expectations have not been fulfilled. What: was our ambition
after all? As we said at the beglmning, it was to help to make a better life,
and for all the reasons we have set out, our hope lay in education. We staked
our faith on education, but what is the position today in France and in most of
the other countries which we have been able to study or about which we have

- verifiable information? We afé indeed, forced to admit that adult education

still exist anly 1ﬂ a rudimentary state

Even the most ﬂpulmi%tlc observers of the educa%icnal scene in our countriss
have to admit that ‘adult, education cutz a ‘poor. flgure both in itself and in
comparison with the other sectors of education. Altheugh all children go willy-

nilly thraugh the educational mill and the period of schooling is steadily getting

longer, how many people, after their school days, however long, are over, continue
to study, to educate themselves, to keep themselves. regularly informed and to
develep, by means of continuous, organized efforts, the skills, gifts and talénts
with whieh they set out? Although it is impossible to give even appraximate
figures since the great variety of "unofficial". forms of education have to be -
taken into account, one can say ‘without fear of eantradicticn that such people

7 represent 2 marpinal fringe grcup in the gommunity. B .

Df caurse, thsre are smportant areas af natienal lifé where one may nate
This 15 true of vocaticnal train-r
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supply of training continue to grow; furthermore, legislation, administrative
measureg and funds exist in this sec*gr thus making lt pcssible te f@résee that

But what about the rest? What progi'ess can we note in the training of the
intellect, of the sensibility, in aesthetic and above all in politicel and social
education? There are certain active nuclel whose work merits the closest atteation;
but what about the masses who are, i the final analysis, the ones who matter,
the ones who make up a community, a people, a nation or a civilization? It would
be better not to dwell too long on the inertia and passivitiy one can see for fear
of appearing too pessimistic and %tco unfair towards the remarkable things which
are being accomplished in the various sectors. What is certain is that the bodles
which have or have taken on the responsibility for organizing this aspect of the
country's political and cultural life function sluggishly, have only a surface
contact with soclety and represent but a minor force in relation to the other
structures of social iife such as political parties, churches, trade uniﬁns,
universities, professional asaaciatians and pressure groups.

Wnat are the reasons for this weakness? How is it that adult education, in
spite of its importance for the lives of individuals and soelety, has not managed
to establish itself and take strong root in our countries? This is the vital
question which those among us for whom ephemeral successes and small achievements
are nct encugh have been unable to evade.

There i3 a great temptation to blame the apsthy and sometimes even hostility
of the public authorities. Indeed, this factor cannot be ignored, since all
authorities are, by nature distrustful of anything which might lead to what they
would call an unco=operative attitude, in other words a critical attitude and a
lack of respect for the Establishment. This factor must certainly be neither
ignored noir minimized but it occuples only a secondary place and plays only a
secondary part in an overall analysis of the problem. To place respﬂnsibility
for shortcomings on pecple who, by nature and by virtus of their functions have
no incentive or reason to. change a situation which is, or so they think, favourable
to them, is pointless and gets us nowhere. The analysis must thus be taken further
aﬁd'wesmust look towards the "interested parties" in the legal sense, i.e. towards
the adults themselves. Here we are foreced to a number of conclusions which lead
on one from another. The first is that there is one essential reason why adult
educotion fails to make its presence felt and why it lacks vigour, which is that
it does not correspond to a desire, or at léast to a determination. Child educa-
tion has such an important place in national life everywhere in the world because
"1t 1s a response to a universal aspiration. Every adult, whatever his degree of
development and his-level of awareness, knows and understands the importance of
training and education for his children. The desire for more schools, more
teachers and a wider access to education finds expression in demands of a political
nature. The authorities, for thelr part,-have confidence in the school as'a
source of wealth, as-a factcr for: naticnal stability ‘and - integratign ‘and as the
essential uphalder -of right behaviaur and’ right thlnking, ardl sines publig and
- private motivations thus coinecide; school education: is. founded ‘on & rock and has
an irrepressible vitality. If the indifference of the: authorities tﬂwafds adult
education is to be replaced by an active interest’ ani if it is to be given _
adequate structures and. institutions, and ‘sufficlent human and financial resources,
it must demand,-if not- by:the whole of soclety, at least by impartant ‘and dnfluern-
 tial sectors af it. There can be no vigmreusrand flcurishing adult Educatiﬁnq
until . it 15 underpiﬁnad and suppgrt‘d‘b'»a gallTetive will. P T e
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But we mast carry this train of thaught further. Why is it
as individuals and as members cof different social groups are in g
Inowledge and regular Information, of training for thelr faculties
sion, feellng and communication, only want education for other pec
ly those in their charge, their children, but for their own part i
anything like an effort in this directicn. Why this coolness and
hostlility towards any educational enterprise? How can one avoid t
conclusion that, for the majority of them, their experience of edy
been a happy one?

In fact, we who are iﬁvaived in adult education are led by oL
thoughts to g;nclude that the weakness of our enterprise is not fc
that neither 1is it due to some ill-defined’ lethargy or inertia +to
fall prey when they reach adulthoeod, but that it is the result of
frustrations, traumatic experiencesz and missed opportunities. It
‘that if an adult loses interest in his education and, apart from e
cases, turns asilde from both the highways and the by-ways of educa
because at an impressionable age, in childhood or. adolescence, he
what he wanted and expected in ‘the type of educatlion offered to hi
on him. We had to accept the obvious fact that once the pressures
exerted by the authoritles and the famlly or by the need to learn
‘removed, gnly a small number of enthusiastic amateurs made any sus
to study and learn. What other conclusion can be drawn from all t
facts 1f not that education as it now functions is on the wrong tLr
a wastage of energy, enthusiasm and resources almost without paral
other sactor of national l1ife exEEQt, of caufse, mijitary programm
pradgpts.

As adult édueatgrs, we could not but turn our eyes and our at

‘education as a whole.. It was 2 logical dev%lgpment of what we wer

wise wculd have béen gandemﬁiﬂg ocourselves to accept an absurdity, .
ourselves ~onfronted with adults left in a state of shock, cut off
normal sourceés i their ereativity, ‘alienated from the natural sta-
and the heart which is never to stop questioning the world and wor
own perfeetiani Far some ye=ars, therefore while still carrying on
work for adults, we have been more and more urgently drawn to cons:
of education and the suecegsign and inter-relation of its various
we gpeak af life-long: education, it is the- unity and tatality of t]
pfcgess ﬂh;eh we - have censtantly in minﬂ '

It will be seen that we by no means iiéﬁtify 11f%—1§ng Educat_

,;edueatién as, to our regret is.so .often done. - Why, after all, int

for . sgmething alreaéy well. enaugh designated. ard identifié; by -the -

“used?. Why .add yet anathsr term, albeit with aLfferent shades of me
',alréady léﬁgthy list of. exgressians like popular. Edueaticn or. - gultx
‘education,. commnity ievelgpment basic education, ete. There is ¢
'already.; What W mean b?'life-lgng education-is a seriés of .very .

: exyeriments and. aehiévemEﬂtsf«in other words," education ‘in the ful]

word, in all. its aspects and dimensions, -in its- uninterrupted devel
the first mgments of 1ife to the very last ‘and in the. elgse,=argani

m

an the
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naturally will they feel the need to form associatlons and to receive help and
guidance from institutions and people specializing in this kind of activity. But
this is not all: the success of every undartaking carried on under the banner and
following the path of life=long education quite clearly depends on the existence
of a vast network of educational. and cultural facilities for adults. No reform
.. of education at any given level "A" is in fact possible nor can it be envisaged
unless education continues at level "B", and so on. If individuals are left to
their own devices once they leave school or university and do not find in their
immediate environment the tools and structuves for a living education edepted to
life in its continual evolution, it is clear that there can be no escape from
‘encyclopedism, i.e. the unaveideble although anti-educaticnal and irrational need
to steeh-pile knewledge and accumulate ready-made answers to questions which ‘have
never seriously been asked. It will be seen that the concept of life-long educa-
‘tion is circular: there can only be life-leng education worthy of the name of '
people receive in childhood a fair and rational education, based on 1life's needs
and enlightened by the findings and data of sociology, peyehelegy, and physical’
and mental hygiene; but an education of this kind cannot be achieved unless adult
education itself is firmly established in peeplee' minde and in the wey of life,
and hes a eelid inetitutienel beeis. - :

Even now, hewever, the contribution made by adult education to education as
a whole is a decisive and irreplaceable one. As we have seen, it was in adult
education, beginning with a ‘serieg of analyses of the ﬂature, circumstances and
progress of the work in hand and of the obstacles encountered, that the theory
and, to some extent, the. preetiee of life=long education were warked out and are
~eontimuing to be Werked out, Adult education has zlsc made a specific and direct
contribution to the world of education in the realm of curricula and activities.
The real educational innovations of our time have ‘been introduced in adult educa-
tion. It was here that group work replaced the exclusive use of formal lectures,
- lessons and exerclses. ' Adult edueetien, except where it is enly a substitute for
“and complement to school eduecation, ‘shuns the idea of marks, positions,. punish-
ments and rewards and all that clutter from a -bygone age which. our schools still
. harbour, .- Edueatien shows through here in its true Aipght-as a preeeee of exchange

- and dialogue i:. which each participates and contributes: according to what he ;s,

to his specific acquirements and talents, and not eeearding to set: patterne.
‘There 1s no selection, which is a brutal and wasteful process, nor are there any
exeminatiene and certificates which distort the teaching process and impair the
normal’ develepment of ‘the perealelity through fear of failure. In adult educa=

~ tion, there is no hierarchy of methods and it is no mere chance that the less
orthodox methods of eﬂueetien, visual methods in particular, have. long been
-accepted. in adult edueetien institutions. In a word, it is education in Ireedem,
. for freeﬂem end by freedem, et 1eaet wherever edult edueetien is given its heed

f‘partiean reeeene.; e e
Ihe questlan neverthelese remeins, how can eueh neeeeeery ehangee be mede?
”7Where are the forces necessary to overcome obstacles and inertia? Is it not an

" unbreakable vicious circle, since those responaible for taking astion on education
‘are prealsely the ones-in wheee interest it is to:see that it does not change,
those who maintain- the traditional. patterns which have made them what they are .
-and which bolster up their position and their prestige?"We thus come down to the
f;reet ef the preblem end 1t ie eeeentielly a. pelitieel one, Only an evelutien in
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and zive the strength needed to put creative innovation in the place of retrograde
traditian. This dces rmt. prevent us either from criticizing or from seeking

u In the long term, however, there
will be no selutian tr:: the prablem of a better life except in a society imbued
through and through with the principle of life-long education and in an education
closely bound up with the advances and achievements of society. '




